



Integrated Gates Rubric
	Theme A – Attention to Learners:  The teacher candidate understands and addresses diverse student development, background and interests.

	INTASC Principle
	Not Demonstrated
	Initial
	Beginning
	Developing
	Proficient

	1.
Content and How to Teach It

(Not mapped in Theme A)
	(IPSB Content Standards evidenced here.)
	
	
	The candidate adapts disciplinary knowledge to support the needs of diverse learners. 
	The candidate provides disciplinary knowledge to create effective learning opportunities for diverse learners.

	2.
Learner Development
	
	
	
	
	

	3.
Diverse Learning Approaches and Curriculum
	
	
	
	The candidate adapts and refines instructional opportunities that support diverse learners.
	The candidate provides learning opportunities that support the intellectual, social and personal development of diverse learners.

	4.
Instructional Strategies
	
	
	
	
	

	5.
Learning Environment
	
	The candidate articulates that students’ social, cultural and personal histories influence learning.
	The candidate articulates the need for multiple teaching strategies to support all learners.
	The candidate analyzes the ways in which social, cultural, and personal histories influence learning.
	The candidate applies knowledge of diverse social, cultural and personal histories to create a learning environment that encourages positive social interaction, active engagement in learning, and self-motivation.

	6.
Communication Techniques
	
	
	
	
	

	8.
Assessment of Learner Development
	
	
	
	
	

	10.
Collaboration in Context
	
	
	
	
	


Integrated Gates Rubric

	Theme B – Understanding Curriculum in Context:  The teacher candidate understands and addresses the connections of the school to the broader context.

	INTASC Principle
	Not Demonstrated
	Initial
	Beginning
	Developing
	Proficient

	1.
Content and How to Teach It



	(IPSB Content Standards evidenced here.)
	
	
	The candidate analyzes connections between disciplinary knowledge and other subject areas, everyday life, and students’ prior understandings.
	The candidate applies connections between disciplinary knowledge and other subject areas, everyday life, and students’ prior understandings.

	4.
Instructional Strategies
	
	
	
	
	

	5.
Learning Environment

(Not mapped in Theme B)
	
	The candidate identifies the need to establish positive classroom environments that support all learners.
	The candidate articulates an understanding of the need to establish positive classroom environments that support all learners.
	The candidate analyzes or compares and contrasts the positive and negative classroom environments that do or do not support all learners.
	The candidate critiques classroom environments and implements positive change to support all learners.

	
	
	The candidate articulates how social groups function.
	The candidate explains how social groups function.
	The candidate analyzes how social groups function.
	The candidate applies knowledge about how social groups function.

	6.
Communication Techniques
	
	
	
	
	

	7.
Instructional Planning
	
	
	
	
	

	10.
Collaboration in Context

(Not mapped in Theme B)
	
	The candidate identifies how the organization of the school is situated in broader contexts.
	The candidate explains how the organization of the school is situated in broader contexts.
	The candidate analyzes how the organization of the school is situated in broader contexts.
	The candidate applies knowledge about how the organization of the school is situated in broader contexts.

	
	
	The candidate identifies the connections among the outside factors that influence the school.
	The candidate explains the connections among the outside factors that influence the school.
	The candidate analyzes the connections among the outside factors that influence the school.
	The candidate applies knowledge about the connections among the outside factors that influence the school.

	
	
	The candidate identifies multiple aspects of a child’s/youth’s well-being as central to the child/youth as a learner.
	The candidate explains how multiple aspects of a child’s/youth’s well-being are central to the child/youth as a learner.
	The candidate analyzes how multiple aspects of a child’s/youth’s well-being are central to the child/youth as a learner.
	The candidate applies knowledge about multiple aspects of a child’s/ youth’s well-being to the child/youth as a learner.


Integrated Gates Rubric

	Theme C – Commitment to Professional Growth:  The teacher candidate enacts the role of a professional and understands the role of a teacher in a diverse society.

	INTASC Principle
	Not Demonstrated
	Initial
	Beginning
	Developing
	Proficient

	9.
Reflection and Professional Growth
	
	The candidate identifies the defining aspects of a professional manner with colleagues, students and community members.
	The candidate explains the defining aspects of a professional manner with colleagues, students and community members.
	The candidate compares and contrasts the defining aspects of a professional manner and non-professional manners with colleagues, students and community members.
	The candidate uses a professional manner with colleagues, students and community members.

	
	
	The candidate identifies the reasons for and ways to expect, encourage, and ensure high levels of successful performance from all learners.
	The candidate explains the reasons for and ways to expect, encourage, and ensure high levels of successful performance from all learners.
	The candidate analyzes the reasons for and ways to expect, encourage, and ensure high levels of successful performance from all learners.
	The candidate holds high expectations, encourages and ensures high levels of successful performance from all learners.

	
	
	The candidate identifies reflection, assessment and learning as ongoing processes.
	The candidate explains reflection, assessment and learning as ongoing processes.
	The candidate analyzes reflection, assessment and learning as ongoing processes.
	The candidate uses reflection, assessment and learning as ongoing processes.

	10.
Collaboration in Context
	
	The candidate identifies the need to consult with others about the education and well being of students.
	The candidate explains the need to consult with others about the education and well being of students.
	The candidate analyzes the need to consult with others about the education and well being of students.
	The candidate consults with others about the education and well being of students.


Integrated Gates Rubric
Critique of the Current Rubric
· Good start, needs work - organization hard to follow.  Mapping the INTASC Principles onto the School of Education Themes is a useful way to organize and clarify the relationships among the standards.  However, the themes might be too general to adequately organize an assessment of a “teaching performances work sample” along the lines that could be produced by a teacher candidate for a Gate D or earlier portfolio assessment.
· Incomplete match of indicators with standards.  The current narrative performance indicators do not match the mapping of the INTASC Principles onto the School of Education Themes.  Some principles have no indicators under a designated theme, and some indicators are related to principles that were not mapped to the theme.

· General ratings scale provides basis for showing progress.  The general ratings (initial, beginning, developing, proficient) suggest a progression of competence along the professional growth continuum for a teacher candidate’s performance.  However, a(n) “initial/beginning/developing/proficient teacher candidate performance” should not be confused with a(n) “initial/beginning/developing/ proficient teacher candidate” designation at the conclusion of a Gate (A/B/C/D) assessment.  In addition, a “proficient teacher candidate” should not be confused with a “Proficient Practitioner” designation used for licensing purposes.
· IPSB Content & Developmental Standards missing.  The IPSB Content Standards are referenced to only one INTASC Principle (#1 – Content and How to Teach It).  The IPSB Developmental Standards are not referenced at all.  An IPSB analysis of the relationships among the INTASC Principles with the IPSB Content and Developmental Standards suggests relationships exist for all ten INTASC Principles (Analysis of Unifying Themes).
Recommendations
· Organize INTASC principles under a “teaching performances work sample” framework.  Keep the organization of the INTASC Principles under general topics.  However, instead of using the School of Education Themes, faculty should seriously consider using some version of a teaching performances work sample to organize the integrated gates rubric so that it leads up to the Gate D assessment.  For example, the Connecticut and IPSB beginning teacher assessments organize the work sample into four basic steps: planning, teaching, evaluating student learning, and analyzing your teaching.  These steps in the teaching performance cycle can be used to organize prompts, data collection, reflective questions, rubrics, and scoring guides.  The Renaissance Partnership for Improving Teacher Quality  uses more categories – contextual factors, learning goals, assessment plan, design for instruction, instructional decision-making, analysis of student learning, and reflection & self-evaluation.  A “scaled-down” version of teacher assessments could be used for teacher candidate assessments.   Assuming a competency progression of work samples that show a standards-based teacher (candidate) impact on students, earlier Gate assessments still can reflect intermediate stages along the professional growth continuum toward Gate D “proficiency.”  A possibly layout for an assessment rubric organized by “performance areas” is shown on the following page.  The specifics of the rubric and related documents can be determined by implementing the following recommendations.
· Define general ratings to mean "expected performance" at each designated Gate.  The general ratings (initial, beginning, developing, proficient) should designate the expected performance for each Gate (A, B, C, D) respectively, and the benchmark narratives should describe the indicator’s expected level of performance for each general rating.  If a specific indicator is not assessed at a particular gate, the narrative benchmark should state, “Not assessed.”

· Select indicators to elaborate on INTASC principles and develop benchmark narratives to elaborate on general ratings.  All INTASC principles listed under a work sample performance area should include at least one indicator with narrative benchmarks, and no indicators should be included under a performance area unless they apply to a designated principle.
· Base final Gate “approved/not approved” decision on holistic review of all ratings.  The final “approved/not approved” determination for a given Gate assessment should take into account a holistic review of the complete assessment, rather than simply calculating a total score for the indicators.

· Fold IPSB Content & Developmental Standards by program area into Gate C and Gate D assessments.  IPSB Developmental and Content Standards should be mapped onto the INTASC Principles for the Gate C and Gate D assessments.  These program area mappings and corresponding assessment rubrics should complement and enhance the core Integrated Gates Rubric described here.  See the IPSB Analysis of Unifying Themes for examples of such mappings.
· Incorporate rubrics into a "Candidate Handbook" and "Scoring Guide" series (common for A & B, by program area for C & D).  Rubrics cannot be adequately developed or understood out of context.  The Connecticut Beginning Teaching Guide and Renaissance Partnership Prompt and Rubric Manual with a Scoring Guide are good examples.
Integrated Gates Rubric – Possible “Teaching Performances Work Sample” Layout

(Indicators and benchmark narratives for each performance area to be determined)

	PLANNING

	Indicator (  Rating (
	0

Not Demonstrated
	1

Initial
	2

Beginning
	3

Developing
	4

Proficient
	Score

	INTASC Principle
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	


	TEACHING

	Indicator (  Rating (
	0

Not Demonstrated
	1

Initial
	2

Beginning
	3

Developing
	4

Proficient
	Score

	INTASC Principle
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	


	EVALUATING STUDENT LEARNING

	Indicator (  Rating (
	0

Not Demonstrated
	1

Initial
	2

Beginning
	3

Developing
	4

Proficient
	Score

	INTASC Principle
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	


	ANALYZING YOUR TEACHING

	Indicator (  Rating (
	0

Not Demonstrated
	1

Initial
	2

Beginning
	3

Developing
	4

Proficient
	Score

	INTASC Principle
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	


PAGE  
4
RDF Draft 9/26/02:  Based on 2/15/02 J. Seybold Draft


